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Answers to Chapter 7 Activities 


7.1 The purpose of the petty cash fund is to facilitate the payment and recording of 
those items that are individually too small to require the drawing of a cheque. 


7.2 General journal Page 1 
Date Account titles Ref Debit Credit 
2012 $ $ 
June 1 Petty cash 1150 50.00 
Bank 1100 50.00 


Being entry required to record 
establishment of petty cash 
fund — cheque 14563 


June 30 Printing and stationery 6600 13.91 
Postage and couriers 6550 10.43 
Staff amenities 6710 13.04 
General expenses 6300 5.65 
GST paid 2330 6.47 
Bank 1100 49.50 


Being entry required to record 
reimbursement of petty cash 


— cheque 14570 
7.3 General journal Page 1 
Date Account titles Ref Debit Credit 
2012 $ $ 
Aprill Petty cash 1150 100.00 
Bank 1100 100.00 


Being entry required to record 
establishment of petty cash fund — ch 896 


April30 Cleaning and rubbish 6120 31.39 
Postage and couriers 6550 6.52 
Staff amenities 6710 25.04 
General expenses 6300 19.47 
GST Paid 2330 12.18 
Bank 1100 94.60 


Being entry required to record 

reimbursement of petty cash — ch 906 
The reimbursement amount and general expenses are increased by 
$1.30 to cover the cash shortfall. 
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7.4 (a) 


New and Used Furniture 
Petty Cash Book 
For the period 1 to 8 September 


Postage Staff 
& amenities 
Date Details Receipts Expenditure GST Stationery couriers Cleaning General Drawings 
Sept 1 Petty cash advance 50.00 
Sept 1 Coffee & biscuits 8.90 1.16 7.74 
Sept 1 Bus fares 2.50 0.33 2.17 
Sept2 Drawings 5.00 5.00 
Sept 2 | Newspaper 1.00 0.13 0.87 
Sept 3 Stationery 3.90 0.51 3.39 
Sept 3 Cleaning 6.30 0.82 5.48 
Sept 3 Postage 5.00 0.65 4.35 
Sept3 Milk 1.50 0.20 1.30 
Sept4 Reimbursement -5.00 -5.00 
Sept4 Courier fee 7.00 0.91 6.09 
Sept4 Cake 4.60 0.60 4.00 
Sept 5 Envelopes 5.80 0.76 5.04 
Sept8 Discrepancy 1.20 1.20 
47.70 6.07 8.43 10.44 13.04 5.48 4.24 0.00 
Balance c/d 2.30 
50.00 50.00 
Balance b/d 2.30 
Reimbursement, 
cheque no 299 47.70 
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(b) General journal Page 1 
Date Account titles Ref Debit Credit 
2012 $ $ 
Sept 8 GST paid 2330 6.07 
Printing and stationery 6600 8.43 
Postage and couriers 6550 10.44 
Staff amenities 6710 13.04 
Cleaning and rubbish 6120 5.48 
General expenses 6300 4.24 
Bank 1100 47.70 
Being entry required to record 
reimbursement of petty cash 
7.5 
Jack Moore 
trading as Office Furniture Supplies 
Petty Cash 
for the month ended 30 April 2012 
Staff Stationer 
Date Details Receipts Expenditure GST amenities General Postage y Telephone Drawings 
1 Opening balance 32.50 
1 Coffee & biscuits 7.90 1.03 6.87 
1 Extension cord 9.90 1.29 8.61 
2 Drawings 10.00 10.00 
2 Newspaper 1.00 0.13 0.87 
3 Stationery 3.50 0.46 3.04 
4 Reimbursement 180.00 
7 Drawings 10.00 
7 Cleaning supplies 17.50 2.28 15.22 
8 Postage 11.40 1.49 9.91 
8 Milk 1.50 0.20 1.30 
9 Newspaper 1.00 0.13 0.87 
10 Stationery 17.60 2.30 15.30 
11 Cake 9.90 1.29 8.61 
11 Taxi fare 19.50 2.54 16.96 
14 Courier fee 11.50 1.50 10.00 
16 Newspaper 1.00 0.13 0.87 
17 Vodafone 20.00 2.61 17.39 
19 Milk 1.50 0.20 1.30 
23 Newspaper 1.00 0.13 0.87 
24 Stationery 7.90 1.03 6.87 
25 Milk & sugar 4.20 0.55 3.65 
28 Biscuits 3.00 0.39 2.61 
28 Postage 5.00 0.65 4.35 
30 Newspaper 1.00 0.13 0.87 
30 Cash short 11.60 11.60 
222.50 178.40 20.46 24.34 56.74 24.26 25.21 17.39 10.00 
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7.6 


trading as White Magic 


Craig Waterhouse 


Petty Cash 
for the month ended 31 October 2012 
Date Details Receipts Expenditure GST eii Cleaning General Postage Stationery Telephone Drawings 

1 Opening balance 58.90 
1 Lightbulbs 6.40 0.83 5.57 
1 Coffee 4.90 0.64 4.26 
2 Postage stamps 6.00 0.78 5.22 
3 Stationery 11.60 1.51 10.09 
6 Drawings 7.00 7.00 
7 Cleaning supplies 4.60 0.60 4.00 
8 Postage stamps 9.00 1.17 7.83 
8 Milk 1.80 0.23 1.57 
9 Reimbursement 100.00 
9 Biscuits & sugar 7.90 1.03 6.87 
10 Reimbursement -7.00 -7.00 
10 Stationery 10.60 1.38 9.22 
13 Cake 19.90 2.60 17.30 
14 Taxi fare 6.90 0.90 6.00 
15 Courier fee 7.90 1.03 6.87 
16 Toilet paper 3.50 0.46 3.04 
17 Vodafone 15.00 1.96 13.04 
20 Milk 1.80 0.23 1.57 
21 Biscuits 2.60 0.34 2.26 
22 _ Handee towels 3.40 0.44 2.96 
23 Coffee 4.20 0.55 3.65 
24 Courier fee 10.50 1.37 9.13 
24 Milk 1.80 0.23 1.57 
28 Postage 6.00 0.78 5.22 
30 Cleaning supplies 4.40 0.57 3.83 
30 Cash short 0.90 0.90 

158.90 151.60 19.63 42.09 10.79 12.47 34.27 19.31 13.04 0.00 
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7.7 


Carl Chainey 
trading as Chainey's Mowers 
Petty Cash 
for the month ended 30 April 2012 
Staff 
amenitie Genera Stationer Vehicl 
Date Details Receipts Expenditure | GST s Cleaning l Postage y e Drawings 
1 Opening balance 39.60 
1 Trade & Exchange 5.90 0.77 5.13 
1 Postage stamps 10.00 1.30 8.70 
2 Tea, milk, biscuits 6.30 0.82 5.48 
5 Panadol & Bandaids 8.50 1.11 7.39 
6 Cash short 0.40 0.40 
6 Reimbursement 61.50 
7 Courier fee 7.90 1.03 6.87 
8 Cleaning supplies 5.20 0.68 4.52 
8 Milk 1.80 0.23 1.57 
13 Carl 10.00 10.00 
13 Petrol 10.00 1.30 8.70 
14 Flowers 15.00 1.96 13.04 
14 Stationery 11.20 1.46 9.74 
15 Milk 1.80 0.23 1.57 
16 Trade & Exchange 5.90 0.77 5.13 
19 Carl -10.00 -10.00 
19 Toilet paper 3.90 0.51 3.39 
20 Parking meter 2.00 0.26 1.74 
21 Milk & coffee 4.60 0.60 4.00 
21 Reimbursement 69.30 
23 Postage stamps 5.00 0.65 4.35 
26 Rubbish dump 18.00 2.35 15.65 
26 Key cutting 7.50 0.98 6.52 
27 Milk and biscuits 7.60 0.99 6.61 
28 Screws 10.90 1.42 9.48 
29 Sellotape 2.40 0.31 2.09 
30 Trade & Exchange 5.90 0.77 5.13 
30 Cash short 1.90 1.90 
170.40 159.60 20.50 43.05 20.17 33.69 19.92 11.83 10.44 0.00 


7.8 A bank reconciliation 


e reconciles the bank balance shown in the business’s accounting records at a 
particular date with the balance shown on its bank statement for the same date 


e can alert the business of any transactions that have been recorded for the 
wrong amount. For example, a cheque may have been written for $735, but 
incorrectly recorded in the accounting records as being for $753. 
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e can also alert the business of any transactions not recorded in the accounting 
records, such as bank fees 


e is an internal control that can help prevent theft by employees. If they know 
the accounting records for receipts are being reconciled to banking records 
there is a deterrent for theft of money. 


7.9 
Cash receipts journal 
Date Details Ref Bank 
2012 
April 3 J Small 41 53.50 
April 7 B Johnston 42 105.30 
April 10 | M James 43 63.50 
April21 | L Smith 44 86.90 
April 25 |R Max 45 83.20 
April 29 | S Black 46 36.00 
April 30 | T Jacks 47 43.50 
April 30 | C O’Driscoll 48 13.00 
April 30 | Interest 7.90 
492.80 
1100 -Dr 
Cash payments journal 
Date Details Ref Bank 
2012 
April 4 Security 741 20.30 
April 10 J Brown 742 50.60 
April 12 Petrol 743 77.90 
April 15 Electricity 744 78.50 
April 20 Printing 745 29.20 
April 26 Advertising 746 25.70 
April 30 Petrol 747 81.90 
April 30 | Overdraft interest 5.70 
April 30 | Cheque book 6.80 
376.60 
1100 - Cr 
General ledger 
Bank 1100 
Date Details Ref Dr Cr Bal 
1 April Opening 247.50 Cr 
30 April Cash receipts CRJ 492.80 245.30 Dr 
30 April Cash payments CPJ 376.60 131.30 Cr 


© Pearson Education New Zealand 2011 
Accounting Practices: The New Zealand Context, by Ruth McIntosh 
Answers to Chapter 7 Activities, page 6 


Bank Reconciliation of C Moore 


as at 30 April 
Credit balance as per bank statement 105.90 OD 
Add Outstanding deposits 
T Jacks 43.50 
C O’Driscoll 13.00 
56.50 
49.40 OD 
Less Unpresented cheques 
747 81.90 
Balance as per general ledger bank account 131.30 OD 


It is common for people to find bank reconciliations confusing when the 
account is in overdraft, but if you think about it logically you shouldn’t 
have too many problems. Deposits will reduce the overdraft, while 
unpresented cheques will increase it. 


7.10 (a) 
General journal Page | 
Date Account titles Debit Credit 
2012 $ $ 
Aug26 Purchases 5200 15.65 
GST paid 2330 2.35 
Bank 1100 18.00 
Being entry required to record 
correction of cheque 1078 — previously 
recorded as $224.30 instead of $242.30 
Aug30 Rent 6650 956.32 
GST paid 2330 143.48 
Bank 1100 1,100.00 
Being entry required to record 
rent paid by direct debit 
Aug 31 Bank fees 6100 40.00 
Bank 1100 40.00 
Being entry required to record 
bank charges 


© Pearson Education New Zealand 2011 
Accounting Practices: The New Zealand Context, by Ruth McIntosh 
Answers to Chapter 7 Activities, page 7 


(b) 


Bank 1100 

Date Details Ref Dr Cr Bal 

31 Aug Balance b/d 2,278.60 Dr 
30 Aug Purchases/GST GJ1 18.00 2,260.60 Dr 
30 Aug Rent/GST GJ1 1,100.00 1,160.60 Dr 
31 Aug Bank charges GJ1 40.00 1,120.60 Dr 


(c) Bank reconciliation of Paul Peoples 


as at 31 August 2012 
Balance as per bank statement 1,699.50 
Add Outstanding deposit 1,306.10 
3,005.60 
Less Unpresented cheques 
1074 550.00 
1076 920.00 
1077 55.00 
1079 360.00 
1,885.00 
Balance as per general ledger bank account 1,120.60 


7.11 (a) 
Extract of updated cash receipts journal of Hair Force 
Aug 4 1,040 
Aug 11 1,650 
Aug 14 1,390 
Aug 20 2,260 
Aug 26 3,045 
Aug 29 1,455 
10,840 
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Extract of updated cash payments journal of Hair Force 


Aug 1 Rent 1,200 
Aug 4 1351 500 
Aug 11 1352 175 
Aug 11 1353 449 
Aug 11 1354 3,005 
Aug 11 1355 960 
Aug 11 1356 200 
Aug 20 1357 365 
Aug 20 1358 911 
Aug 20 1359 1,403 
Aug 20 1360 771 
Aug 27 1361 399 
Aug 27 1362 1,967 
Aug 29 1363 603 
Aug 25 Genesis 222 
Aug 29 Bank fees 18 
13,148 
Bank 
Date Details Ref Dr Cr Bal 
1 August | Opening balance 1,286 Dr 
31 August | Cash receipts CRJ1 10,840 12,126 Dr 
31 August | Cash payments CPJ1 13,148 1,022 Cr 


(b) 


Bank Reconciliation of The Hair Force 


as at 31 August 


Balance as per bank statement 331 
Add Outstanding deposit 1,455 
1,786 
Less Unpresented cheques 
1306 30 
1351 500 
1357 365 
1358 911 
1361 399 
1363 603 
2,808 
Balance as per general ledger bank account 1,022 OD 
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7.12 


(a) General journal Page 1 
Date Account titles Ref Debit Credit 
2012 $ $ 
Mar 2 Rent 6650 869.57 
GST paid 2330 130.43 
Bank 1100 1,000.00 


Mar 4 


Mar 17 


Mar 23 


Mar 31 


(b) 


Being entry required to record 
rent paid by direct debit 


Bank 1100 9.00 
Subscriptions 6720 7.83 
GST collected 2310 1.17 


Being entry required to record 
correction of cheque 516 — previously 
recorded as $43.20 instead of $34.20 


Bank fees 6100 32.60 

Bank 1100 32.60 
Being entry required to record 
bank charges 
Accounts receivable 1200 48.00 

Bank 1100 48.00 
Being entry required to record 
dishonoured cheque 


The sale hasn’t been cancelled so accounts receivable is debited rather 
than income and GST. At a later stage it may be necessary to write off 
the $48 as a bad debt. 


Bank 1100 9.50 
Interest income 4500 9.50 
Being entry required to record 
interest income 
Bank 

Date Details Ref Dr Cr Bal 
31 March | Balance b/d 594.60 Dr 
2 March | Rent/GST GJ1 1,000.00 405.40 Cr 
4 March | Subs/GST GJ1 9.00 396.40 Cr 
17 March | Bank charges GJI 32.60 429.00 Cr 
23 March | Acc receivable GJl 48.00 477.00 Cr 
31 March | Interest GJ1 9.50 467.50 Cr 
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(c) Bank reconciliation of Total Vet Care 
as at 31 March 2012 


Balance as per bank statement 710.70 
Add Outstanding deposit 357.00 
1,067.70 
Less Unpresented cheques 
520 130.40 
527 1,306.30 
529 98.50 
1,535.20 
Balance as per general ledger bank account 467.50 OD 
7.13 
(a) General journal Page 1 
Date Account titles Ref Debit Credit 
2012 $ $ 
Nov 10 Accounts receivable 1200 150.00 
Bank 1100 150.00 
Being entry required to record 
dishonoured cheque 
Nov 15 Bank 1100 500.00 
Funds introduced 3150 500.00 
Being entry required to record 
funds introduced 
Nov 22 Entertainment 6270 23.48 
GST paid 2330 3.52 
Bank 1100 27.00 
Being entry required to record 
correction of cheque 2077 — previously 
recorded as $158 instead of $185 
Nov 30 Bank charges 6100 43.50 
Bank 1100 43.50 
Being entry required to record 
bank charges 
(b) Bank 
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(c) 


7.14 


7.15 


7.16 


Date Details Ref Dr Cr Bal 

30 Nov Balance b/d 1,088.60 Dr 
10 Nov Acc receivable GJ1 150.00 938.60 Dr 
15 Nov Funds introduced GJl 500.00 1,438.60 Dr 
22 Nov Entertainment GJ1 27.00 1,411.60 Dr 
30 Nov Bank charges GJI 43.50 1,368.10 Dr 


Bank Reconciliation of Chen Yu 


as at 30 November 2012 
Balance as per bank statement 3,156.20 
Add Outstanding deposit 1,006.00 
4,162.20 
Less Unpresented cheques 
2068 45.00 
2080 2,250.50 
2082 498.60 
2,794.10 
Balance as per general ledger bank account 1,368.10 


Internal control systems can only help to prevent fraud, they cannot ensure that it 
doesn’t occur. If a business has good controls, it is harder for employees to 
commit fraud, but if two or more employees work together they can still get 
around the internal controls. This is because separation of duties doesn’t help if 
employees are working together. 


One internal control rule is that all receipts should be banked intact. By paying 
staff part of their wages from cash receipts this internal control rule is being 
broken. It is possible to complete a weekly wages schedule and vary the amount 
paid to staff by direct credit, or staff could be paid by internet transfer each week. 


If staff members want to continue receiving part of their wages in cash then a 
cheque should be cashed each week to pay the balance of the wages, rather than 
using cash from the till. Using cash from the till runs the risk that both income 
and wages will be incorrectly recorded in the financial statements. 


Jack, bank reconciliations are necessary even with internet banking. There can be 
differences between the bank ledger account and the bank statement for a number 
of reasons: 
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7.17 


7.18 


e Automatic payments and bank fees may not have been recorded in the cash 
journals. 


e Cheques and deposits may not have been presented or deposited into the bank 
before the statement date. 


e A cheque or deposit could have been recorded incorrectly in the cash journals. 
e A cheque deposited by the business may have been dishonoured. 
e The bank may have made an error (not very common). 


If bank reconciliations are not conducted there is a risk that you may not, for 
example, realise that a cheque you wrote out some time ago has not yet been 
presented. If that cheque is then presented you may go over your overdraft limit. 
This may cause the bank to dishonour cheques or automatic payments and charge 
you additional bank fees. 


Errors made by either you in your accounting records or by the bank may not be 
detected if bank reconciliations are not carried out on a regular basis. 


If staff members know you do not conduct reconciliations there is a greater 
temptation to commit fraud. 


Some transactions will be first recorded on the bank statement, such as internet 
transfers in, bank fees, bounced cheques, and so on. If you don’t complete bank 
reconciliations these transactions may be overlooked in the accounting system. 
The need for bank reconciliations has, if anything, increased with the greater 
reliance on internet transfers and automatic banking transactions. 


Just knowing your bank account balance does not give you enough information or 
control. 


Cash sales should be banked intact. This means that all cash receipts should be 
banked, and none of the money received should be used to pay for expenses. If 
this is not done there is risk that both income and expenditure will be incorrectly 
recorded. 


A business may decide to encourage customers to use EFTPOS to pay for 
transactions, rather than pay by cash or cheque. If customers pay by cash the 
business then has the problems of counting the money and physically banking it 
into their account. They also have the risk of extra cash on hand, which may make 
them a more likely target for robbery. If customers pay by cheque there is always 
a risk that the cheque will bounce — that is, that the customer will have 
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7.19 


7.20 


insufficient funds in their bank account to cover the cheque. The business will be 
able to re-present the cheque, but may incur additional bank fees, and it is 
possible that the cheque will never clear. On the other hand, when payments are 
made by EFTPOS the funds are automatically transferred into the business bank 
account once a day. 


This is not acceptable from an internal control perspective. If the cashier was 
dishonest they could personally keep money received from a debtor, and then 
write off the debt in Horizon Ltd’s books. Horizon Ltd would then have no way of 
finding out that the cashier had taken the money because the account had been 
written off. This illustrates clearly why the separation of duties is so important. 


This situation is not ideal from an internal control perspective. If money went 
missing the employer would have no idea who was responsible. If possible each 
staff member should have their own cash register. 
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Another random document with 
no related content on Scribd: 


arrows required by the king. 


An interesting account of the 
arrival and departure of the 
trading ships can be given. 
They came from November 
to January, and the captains 
were entertained at the 
different plantations. They 
brought new settlers, 
indentured servants, more 
slaves, letters from 
England, news of the world. 


h. Trouble in the colony. 
Claiborne on Kent Island. 
Virginia’s hostility. 

Troubles with the Indians— 


Susquehannoughs and 
Pocomokes. 


Civil War in England. 


| hougnt.” 


Wm. H. Browne, Maryland, The 


History of a Palatinate. 


Alice Morse Earle, Home Life in 


Colonial Days. 


The chapters on Virginia 


plantation life will serve to 
show the life in Maryland 
colony also. The material is 
as follows: Light, Kitchen, 
Fireside, Serving Meals, 
Food of Forest and Sea, 
Indian Corn, Meat and 
Drink, Flax Culture, Wool 
Culture and Spinning, Girls’ 
Occupation, Dress of the 
Colonists, Jack-knife 
Industries, Travel, 
Transportation and Taverns, 
Colonial Neighborliness, 
Sunday, Oldtime Flower 
Gardens. 


h. Textbook assignment: Gambrill, 


pp. 27-30, 34-47. 


TOPIC V: DEVELOPMENT OF THE COUNTRY AND REPRESENTATIVE 
GOVERNMENT 


SUBJECT MATTER 
. Assemblies— 
First Assembly in 1635. 
Second Assembly in 1638. Why 
three years later than first? 
What was its organization? 
Freemen, governor, and 
Council. Importance. 
Third Assembly in 1659. 
Representatives from the 
hundreds making a House 
of Burgesses, governor, 
and Council. 
2. The Claiborne affair and its 
settlement. 
3. The effect of the Civil War in 
England upon the colonies: 
a. Colonies in general: 

1. Increase or decrease in 
population according to the 
sentiments of the colonists 
regarding the questions in 
England. 

2. Strife in colonies. Councils 
called on to decide for or 
against king or Parliament. 

3. Effect on commerce. 

b. Upon Maryland in particular: 

1. Increase in Catholic 

population. 


_— 


2. Caused strife and dissension. 


3. Return of Leonard Calvert to 
England for advice; Giles 


Brent left governor pro tem. 


4. Invasion of Ingle. 
5. Ingle and Claiborne. 


METHOD OF PROCEDURE 
1. Discuss the organization of the 
several assemblies. 
Explain hundreds. 
Textbook: Gambrill, pp. 14-19; 
penal laws; prisons, 21-23; judicial 
courts, 63-68. 


2,3,4,5,6, 7,8. Textbook 
Assignments: To be given 
by teacher. 


6. Leonard Calvert’s return from 
England. 

7. Leonard Calvert's refuge in 
Virginia. 

8. Return of Calvert and 
restoration of the colony 
under his government. 

9. Death of Leonard Calvert, 
June 9, 1647. 

Thomas Greene made governor 
pro tem. by Leonard Calvert 
on his deathbed. 


4. The appointing of a new governor 
by the proprietor and the 
reorganization of the 
government: Factor in this 
—Civil War; the Protestants 
in power in England. 

1. William Stone appointed 
governor. 

Effect—he chose Protestants 
for his Council, from those 
brought into Maryland from 
Virginia. 

They made a settlement on 
Severn River. 

5. Trouble with the Puritans resulting 
in the battle of the Severn. 


6. Reconcilement with Virginia. 


7. Change in organization of 
government— 
Upper House. 
Lower House. 
Due to growth of colony; freemen; 
indentured slaves who 
became freemen. 


8. Removal of the capital to 8. For “Life in Annapolis” see 
Annapolis. Churchill's Richard Carvel: 
Chapter on “Christmas at 
Carvel Hall.” This should be 
read to the class. 


Note.—Here the development of the Maryland colony may be closed because of 
the political difficulties which are entirely beyond the experience of the sixth-year 
child. The French and Indian Wars might be studied; also the opening up of 
western Maryland by the coming of the Germans; but the main point has been 
accomplished. The children have worked their way through the study by living in 
the conditions of the colony and solving Leonard Calvert’s problems for him. To 
work such a plan out in detail, to give just enough to whet the appetite of the child 
and then make him think for himself, to have him live as a colonist of the times, 
interested particularly in the details of government that concern the colonists as a 
united body until finally a “two house” legislature is demanded because of the 
growth in population, area occupied, and interests represented, is a task for the 
skill of the teacher, and is worth while. 


LIDA LEE TALL, 
Baltimore County Schools. 


A LESSON IN NATURE STUDY INVOLVING A REAL PROBLEM 


This lesson was planned and taught very successfully in the third 
grade by Miss Roxana A. Steele of the Speyer School, Teachers 
College, Columbia University. 


Teacher's aims:— 
1. To teach pupils why and how to transplant. 


2. To prepare for the transplanting of the salvia plants in our school 
garden. 


Pupil’s aims: 
1. To be able to select good plants for transplanting. 


2. To know how to transplant in order to plant salvia plants without 
help. 


SUBJECT MATTER 

Box of young salvia plants for 
observation and comparison with 
cabbage and tomato plants. 

(Salvia plants to be transplanted 
into garden later.) 

Advantages of transplanting: 

Plants get an early start. 

Opportunity for good arrangement. 

Disadvantages: 

Extra work. 

Extra care. 


Cabbage and tomato plants 
discarded by Teachers College 
gardener. 


|. Choice of Plants. 
Very small plants: 
Do not root well. 
Are slow in getting started. 
Large plants: 
Stalks too long and weak. 
Bend very easily. 
If used, need to be planted 
deep. 
Roots have not had room 
enough in hotbed. 


Medium-sized, strong plants: 
Best for planting. 
Good roots. 
Good stalk. 
Green leaves. 
Crooked plants. 
Can be straightened by the sun. 


METHOD OF PROCEDURE 

What are we planning to do with 
our salvia plants when they are a 
little larger? 

Why didn’t we plant the salvia 
seeds in the garden? 

What are some of the advantages 
of transplanting? disadvantages? 


How many children feel that they 
know just the best way to transfer a 
plant? (Pupils’ Aim.) Do you think we 
can afford to practice with the salvia 
plants when we have so few? Who 
can suggest a good way to learn to 
transplant? 

Let us look at those cabbage and 
tomato plants which | have brought 
from Teachers College and see what 
we think about them. These are from 
the box from which plants were 
selected by the gardener last week. 


| shall divide the plants into small, 
large, and medium-sized. Tell which 
you think are best for transplanting 
and why. 


Why would you not select the very 
small ones? the very large ones? 


When a gardener has not enough 
fine, straight plants, can you think of 
a way of planting by which he might 
use a crooked plant? 
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Il. Manner of Planting. 

Preparation of hole. 

Water at roots. 

Planted deep enough for 
branching of first leaves to 
be but an inch or two above 
ground. 

Earth pressed firmly around 
plant. 

Practice planting of cabbage 
and tomato plants in a box 
of earth. 


Trowel. 

Choice of plant. 

Water. 

Account of what is being done. 


Summary. 


How to select a plant for 
transplanting. 


How to plant it. 


INOW Wal WE KNOW WrIdt KITNA OI a 
plant to select, can you think of 
something else we must learn before 
we are ready to transplant our salvia 
plants? 


(Statement of Pupils’ Aim.) 


Can you think of some things which 
might help a very young plant to get 
a good start? 


Has any child ever seen a farmer 
plant cabbage or tomato plants? 


Tell us exactly how he did it and 
why. 


Several children who can select a 
good plant may plant them in this 
box of earth. The class will decide 
whether they are good gardeners. 


Each child will have an opportunity 
to plant a salvia plant in the garden. 
Can you tell which plants will be 
most liable to grow well? 


A LESSON PLAN IN GEOGRAPHY WHICH IS PREDOMINANTLY 
DEDUCTIVE 


The study of maps forms the basis for inferences which are later 
verified by referring to the text. This plan was written by Miss Mary F. 
Kirchwey of the Horace Mann School, Teachers College, Columbia 
University. This lesson was most successfully taught to sixth-grade 
pupils in the Horace Mann School. 


Teacher’s aim: To teach the geography of India and to give 
practice in the application of principles of geography known by the 


pupils. 


Children’s aim: Why do they have such terrible famines in India? 


SUBJECT MATTER 


Failure of crops—dense population 
directly dependent upon agriculture 
for a living—lack of sufficient means 
of transportation. 

We have abundant rainfall— 
temperature favorable to crops— 
great land area in proportion to our 
population. 

In Egypt—even as far back as in 
the days of Joseph (Bible)—also in 
recent years. 

Nile’s overflow less abundant than 
usual—dense population. 


Location and approximate extent of 
the Indus Valley. 


Between latitudes 23° and 30° N. 
the temperature is warm. 

Florida is in about the same 
latitude, but the extremes of 
temperature are not so great owing 
to the water mass that surrounds it 
and tempers both heat and cold. 


METHOD OF PROCEDURE 

What is a famine? 

Sufficient conversation to impress 
upon the children the suffering 
attendant upon famine. 

What are some of the conditions 
that bring about a famine? 


Have you ever heard of famines in 
our country? Why not? 


In what part of the world have you 
heard of famines? 


What were some of the causes of 
famine in Egypt? 


The Indus Valley in India is one of 
the regions that is subject to terrible 
famines. Let us see if we can find the 
reason for it. 


Point out the Indus on the map. 
Where does it rise? Where empty? 
Draw your pointer along the length of 
the valley—across it. 

In what latitude is it? 

What temperature conditions must 
prevail there? What part of North 
America is in about the same 
latitude? What do you know about 
the temperature of Florida? Do you 
think that the Indus Valley has about 
the same temperature? Look 
carefully at the location of both 
places— Florida and the Indus 
Valley. Can you see any reason for 
thinking that temperature is not the 
same? How are the summer and 
winter temneratures of Florida 


Isothermal maps for January and 
July verify the class conclusions. 


JAN. JULY. 

Indus Valley, | 40°-60° 90° 

Florida 50°-60° 80° 
Rainfall. 


Indus Valley is in the trade wind 
belt. 


North of the equator the trades 


blow from the northeast. 


The air over the land becomes 
heated and expands. The cooler air 
from the water blows in. 


From a general southerly direction. 

Arrows on map show that the winds 
come from the southwest. 

From the northeast in winter. 


From the southwest in summer. 


There can be practically no rainfall 
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affected by the waters about it? How 
are the summer and winter 
temperatures of the Indus Valley 
affected by the land mass about it? 
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Find out whether your conclusions 
are right. 


Is the temperature of Florida 
favorable or unfavorable to crops? 

Is a temperature somewhat hotter 
in summer and colder in winter 
unfavorable to crops? 

Is there anything, then, in the 
temperature of the Indus Valley that 
explains their famines? 

We must evidently look for some 
other cause for the famines. Upon 
what other climatic conditions do 
crops depend? 

In what wind belt does the Indus 
Valley lie? 

From what general direction do the 
trades blow in the northern 
hemisphere? 

Let us see if there is ever any 
exception to this rule. How does the 
temperature of the land compare 
with the temperature of the water in 
summer? What effect has this upon 
the air over the land? What naturally 
follows? 


From what direction, then, do the 
winds blow in India? 

Turn to the map of the winds and 
find the exact direction. These winds 
are called the Southwest Monsoons. 


Tell again from what direction the 
winds of India come. 


In tne Indus valley in winter because 
the winds blow over the great land 
mass of eastern and south-central 
Asia before reaching the Indus and 
have lost their moisture. 

There is more rainfall in summer 
because the winds from the 
southwest come directly from the 
ocean. The valley lies so low, 
however, that the winds sweep over 
the southern part of it without having 
much of their moisture condensed. 
There is little condensation until they 
near the highlands on the north. 

Refer to rainfall maps which show 
well-watered regions in the upper 
valley—desert in the lower. 

Generally favorable in the upper 
valley—unfavorable in the lower. 


The Nile Valley—Egypt. 


The annual overflow of the river. 

The heavy precipitation in the 
mountainous districts that feed its 
tributaries. 


Indus has many tributaries that rise 
in the Himalayas. In the summer, 
when the snows on the mountains 
melt, these tributaries carry to the 
main stream such a quantity of water 
that an inundation results. 


Overflow is less and a 
correspondingly smaller area 
productive. 


Character of the soil. 


What, then, do you conclude as to 
the rainfall of the Indus Valley in 
winter? Is there apt to be more or 
less rainfall in summer? Why? Look 
at the map very carefully and see if it 
is likely that even the summer winds 
bring much rainfall. Is the rainfall 
equally light all through the valley? 
Where is it apt to be heaviest? Why? 


Prove that your conclusions are 
correct. 


Would you then say that the rainfall 
is favorable or unfavorable for 
agriculture? 

Does this mean, necessarily, that 
agriculture cannot be carried on in 
the lower valley? 

What other river valley have you 
studied that is noted for its 
agriculture in spite of a very light 
rainfall? 

What makes agriculture possible in 
the Nile Valley? 

To what is the overflow of the Nile 
due? 


Is there anything in the location of 
the Indus that makes it likely that it, 
too, overflows? 


What is the result if the rainfall is 
less abundant than usual? 


Upon what beside temperature and 
rainfall does the productiveness of a 
radian denend? 


River valleys in general have a rich 
soil. A river that overflows leaves a 
deposit of rich mud that makes its 
banks very fertile. 


Favorable—warm climate, rich soil, 
overflow of the river. 
Unfavorable—scanty rainfall. 


Crops grow so rapidly and easily 
when rains do not fail, that vast 
numbers of the people engage in 
farming. It is almost purely an 
agricultural region. 


It has attracted vast numbers of 
people. 


Principal products—millet, rice, 
cotton, sugar cane, wheat, tea. 


Practically all needed for home 
consumption. 


More railroads might be built in 
order that food products could be 
carried readily from one section to 
another. 


Better methods of irrigation might 
be employed. 


More variety of occupation might be 
introduced, so that fewer people 
would be directly dependent upon 
agriculture for a living. 
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Can you come to any conclusion in 
regard to the soil of the Indus Valley? 


State again the conditions in the 
valley that are favorable to 
agriculture. Those that are 
unfavorable. 


What has been the effect of these 
physical conditions upon the 
occupations of the people? 


What has been their effect upon the 
density of population? 


What crops would you expect to 
find in the Indus Valley? Consult your 
textbooks and see what else is 
grown there. 


Do you think that much is 
exported? Why, then, do they have 
such terrible famines in India? 


Can you suggest anything that 
might be done to lessen the danger 
of famine? 


Consult your textbooks and see 
what steps have already been taken 
in this direction. 


A LESSON FOR APPRECIATION 


A lesson for appreciation which includes creative and 
interpretative work. The interpretation of the song in the dance, or 
dramatic game. 


This lesson was planned and taught to a group of second-grade 
children by Miss Eleanor Wright of the Speyer School, Teachers 
College, Columbia University. 


The lesson was based upon the little German folk song which 
follows:— 


Das Stecenpferd 


1. Hopp, hopp, hopp! Pferd -chen, lauf’ Ga - lopp, 
2. Tipp, tipp, tapp! Wirf mich ja nicht ab! 


ü - ber Stock, und ü - ber Stei - ne, 
sonst be - kommst du Peit - schen hie - be! 
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im- mer im Ga-lopp! hopp,hopp,hopp,hopp,hopp! 
wirf mich ja nicht ab! tipp - ti, tapp-ti, tapp! 


Das Steckenpferd 


1. Hopp, hopp, hopp! Pferd-chen, lauf’ Ga-lopp, 
2. Tipp, tipp, tapp! Wirf mich ja nicht ab! 


U-ber Stock, und U-ber Stei-ne, 
sonst be-kommst du Peit-schen hie-be! 


a-ber brich mir nicht die Bei-ne! 
Pferd-chen, thu’ mir’s ja zu lie-be; 


im-mer im Ga-lopp! hopp, hopp, hopp, hopp, hopp! 
wirf mich ja nicht ab! tipp-ti, tapp-ti, tapp! 


Teacher’s aims:— 


1. To have the children make a dance which will be suitable to the 
music of Das Steckenpferd. 


2. To help the children to appreciate this form of self-expression ,— 
expression by means of the whole body. 


Pupils’ aim:— 


To make a little “folk dance” which they will present at the May 
Festival for the entertainment of parents and friends. 


SUBJECT MATTER 


|. A. Getting the problem before the 
children. 


1. The surprise. 


2. Reason for doing this work. 


3. Nature of the problem. 


B. 1. Set the standard for judging 


the value of the work done: 


that is, to have the dance 
tell the same story as the 
music. 


2. Consider some other familiar 
melodies, and show, in 
physical expression, what 
they tell. 
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METHOD OF PROCEDURE 


|. A. 1. Do you remember, children, 


that | promised you a great 
surprise this morning? Well, 
this is it. 

2. One day, not long ago, Miss 
S., Miss T., and | were 
talking over our program for 
the May Festival, and we 
decided that the little people 
did not have enough to do. 


The first-grade children are to 
play a little story, and our 
two grades, you know, are 
to sing The Little Princess— 
so we thought that the 
second grade ought to have 
a little part of its own. Now 
what do you think it is to 
be? | am going to tell you. 

3. We are going to make our own 
little dance to the music of 
Das Pferdchen. Don’t you 
think that will be very 
interesting? 

1. When we made the tunes for 
our songs last winter, what 
did the music always have 
to tell? 

Just so, as we make our 
dance to-day, it must tell the 
same story as the folk song. 

2. Let us sing one of our little 
songs that we have known 
for a long time, and see if 
we can tell, in a dance, how 
that makes us feel. 


Different children may here 
give different, individual 
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Primer.) 


b. Bye-Low. (Bentley Song 
Primer.) 


c. Old Black Joe. 
d. Robin Hood and Little John. 


C. Choose those pupils to interpret 
a song to whom it seems to 


appeal most. 
1. Soldier Song—boys. 
2. Bye-Low—girls. 
3. Robin Hood—partners. 


Il. A. Das Pferdchen. 


1. Kind of song—gay. 


2. Things a little horse would do. 


a. Gallop. 

b. Jump. 

c. Trot. 

d. Paw the earth. 
e. Stamp. 

f. Step very high. 
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interpretations. Encourage 
much freedom. 

| am thinking of another tune 
that is quite different from 
this one. You may sing it 
with me if you like. 

Virginia may show us how that 
song makes her feel: what 
she wishes to do when she 
hears it. 


(Handle these two songs in a 
manner similar to that used 
for the other two.) 

| am going to choose James to 
dance this, for he knows so 
much about soldiers. 

Whom do you think could best 
show us how Bye-Low 
“goes”? Yes, | believe the 
girls can. 


Henry may choose a little boy 
and girl to show us how this 
tune (Robin Hood) seems 
to go. 


Il. A. Our little song, Das Pferdchen, 


is very different from all 
these. 

Let us sing it together, to 
“la.” 


1. What kind of song do you 
think it is? How does it 
make you feel? 


2. This song is about a little 
horse. Now what can a little 
horse do? 


yY. Cally mS neau prouuly. 
h. Prance. 


3. Find any or all of these 
movements in the song. 


4. Analysis of stanzas. First 
stanza—3 parts. 


a. Jumping. 
b. Galloping. 
c. Jumping lightly. 


5. Interpretation of each part by 
several different children. 


6. Criticism. 
a. Suggestions and constructive 
criticism of work done. 
b. Judgment of the class as to 
the relative values of work. 


c. Selection made for 
permanent dance. 


7. a. Analysis of second stanza— 
3 movements. 


b. Contrast the general spirit of 
first and second stanzas. 


8. Encourage timid pupils to put 
forth effort. Have a very 
weak one work with one 
who is strong in this line. 


3. Now we shall sing our song 
again, and this time you 
must listen very carefully so 
that you can tell what this 
little horse does. 


4. Is this stanza alike 


throughout, or are there 
different parts to it? You 
may raise your hands when 
we come to the end of each 
part. Name each part. 


5. You may show us how that 


first part makes you feel, 
Leland. 

Irving may show us his way 
of doing it. 


You have seen these two 
boys work; have you any 
suggestion to give? 

Which piece of work do you 
consider more appropriate? 
Why? 


Are you willing to accept this 
for your finished dance? 

Now we have gotten the 
movements for our first 
stanza, we shall see if the 
second stanza is very like it. 

How many movements did 
you hear in it? 


. ls the general spirit of the 


second stanza just like that 
of the first? 

Compare? 

Will you not show us, 
Josephine, how that little 


Ill. A. 1. Review the whole dance. 


2. Give the incentive to work 
upon this until it is a very 
finished product. 


3. Provide for a way of getting 
on and off the floor, when 
the dance is given. 


4. Assignment. 


horse seems to go, In this 
second stanza. 


Now William is a very strong 
horse, so we shall put you 
with him and make a fine 
“team.” 


Ill. A. 1. Since we have gotten all our 


dance, in parts, maybe you 

would like to see some one 

dance it all the way through. 

Who will be strong enough 

to do this without any help? 
We liked that very much. 


2. But | wonder if you feel 
ready to give this at the 
May Festival, just as it is? 

Why not? 

What will be necessary, then, 
before we can feel satisfied 
with it? 

3. Now we know how our 
dance is to go after we 
have gotten out on the floor, 
but we have not said how 
we shall get to and from our 
places. 

Don’t you think this is very 
important? 

4. | am going to ask you to be 
ready to answer this 
question on Monday: 


What will be the most 
suitable and pleasing way 
in which to get before our 
audience; and also, back to 
our places after our dance 
has been given. 


A LESSON IN ARITHMETIC BASED ON A REAL PROBLEM WHICH 
WAS INTERESTING TO CHILDREN 


Such a lesson gives little opportunity for practice in arithmetical 
computation, but gives the very best possible motive for the drill work 
which is to follow. This lesson was planned and taught in the third 
grade of the Speyer School, Teachers College, Columbia University, 
by Miss Roxana A. Steele. 


Teacher's aims: To have children appreciate the practical value of 
itemized bills. 


To make children conscious of their need for the multiplication 
table of six. 


Pupil’s aim: To find the cost of the basket of food to be given to a 
poor family on Thanksgiving Day. 


SUBJECT MATTER 

Thanksgiving baskets are sent 
annually to the needy families of the 
neighborhood. 

Voluntary offerings of money, 
groceries, help in preparing and 
distributing. 

An offer to pay for a Thanksgiving 
basket if the value were estimated. 


List of things for the Thanksgiving 
basket: 

1 squash. 

2 cans of vegetables. 

3 qt. of potatoes. 

2 qt. of apples. 

6 Ib. of beef. 

1 qt. of cranberries. 

1 Ib. of sugar. 

1 Ib. of nuts. 


Market list prices: 


Small squash 12¢ 
Large squash 18¢ 
Canned vegetables 10¢ 
Potatoes per qt. 8¢ 
Apples per qt. 12¢ 
Cranberries per qt. 12¢ 
Sugar per Ib. 6¢ 
Nuts mixed per Ib. 18¢ 
Small squash 12¢ 
Large squash 18¢ 

2 ) 30¢ 
Medium squash 15¢ 


6 Ib. of beef at 16¢ = $.96 


METHOD OF PROCEDURE 
How many children know about the 
Thanksgiving baskets which are sent 
from the Speyer School? 
You may tell the rest of the class 
how this work is planned for. 


Miss S. was telling me yesterday 
that a gentleman offered to pay for 
one of the baskets, but she did not 
know the value of one. She said that 
she knew the different articles which 
are put into the basket, but did not 
know the value of each. | thought 
Grade III could find the cost for her. 
Would you like to try to do it? (Pupils’ 
Aim.) 

Miss S. gave me a list of the things 
which are to go into the basket. 

As | put the list on the board try to 
think of the price of each article. 

We will choose the average price 
because our goods will be average 
goods. 


How many are ready to tell the 
price of squash? How can you find 
the medium price? You may record 
the squash. Who can fill in the 
second line and explain it? Class be 
ready to criticize. 


Same method with the other items 
except item about meat. 


How can we find the cost of 6 Ib. of 
heef at 1Ad a nnıındA? 


vuovr wur ivy UYU. 


$.16 Teacher do the multiplying, showing 


.16 the practical value ofthe knowledge 
.16 $.16 alb. of the 6 table. Which is the better 
.16 x 6 way and why? 
.16 $.96 for 6 Ib. Is there any question before finding 
—16 the value of the basket as a whole? 
$.96 Who can give helpful suggestions 
to make sure that the answer is 
Suggestions. correct? 
Numbers in straight columns. 
Add up and down. Checking of results at board by 
Give proper name to answer. pupil whose work is incorrect. 
Board addition. These three children may choose 
the two best papers and tell why they 
Papers for Miss S. and the select them. 
gentleman. 
Neat. What have we found out in to-day’s 
Correct. lesson? 
Good writing. What do you think we ought to do in 
Cost of Thanksgiving basket, $2.15. the arithmetic lesson to-morrow? 
Need of 6 table. (Problem to carry over.) 
Aim for next lesson to be expressed 
by pupils. 


We cannot always follow in every detail the plan which we make 
for a lesson. It is interesting in this connection to read Miss Steele’s 
accurate account of what actually happened when the lesson, as 
planned above, was taught. The description which follows appeared 
in the Atlantic Educational Journal for November, 1910. 


A PRACTICAL LESSON IN ARITHMETIC 


By ROXANA A. STEELE, SPEYER SCHOOL, TEACHERS COLLEGE, COLUMBIA 
UNIVERSITY 


Pupil’s aim: To find the cost of a Thanksgiving dinner. 
Teacher’s aim: To make children conscious of their needs in arithmetic. 


Last fall Grade Three had been studying the wholesale market in industrial work. 
The wholesale market was compared with the retail market, prices contrasted, 
etc., and much language and arithmetic work was based upon this work. 


